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1. Aims 

This policy aims to: 

● Provide a consistent approach to behaviour management 

● Define what we consider to be unacceptable behaviour, including bullying 

● Outline how pupils are expected to behave 

● Summarise the roles and responsibilities of different people in the school community with regards 

to behaviour management 

● Outline our system of rewards, consequences and restorative justice 

At Coop Academy Woodslee, we aim to create a happy, safe, caring, stimulating and inclusive environment 

where our Little Acorns are nurtured, supported and developed as they thrive and flourish into Mighty Oaks.  

We expect outstanding behaviour throughout our academy, underpinned by the ‘Ways of Being Co-op’.  
These are short four short phrases that sum up how we do things. 

● Do what matters most. 

● Be yourself, always. 

● Show you care. 

● Succeed together. 
This policy explains how children are praised and rewarded for demonstrating the Ways of Being and how 

children are supported and challenged when their behaviour does not meet expectations.  

 

 

2. Legislation and statutory requirements 

This policy is based on advice from the Department for Education (DfE) on: 
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● Behaviour and discipline in schools 

● Searching, screening and confiscation at school 

● The Equality Act 2010 

● Use of reasonable force in schools 

● Supporting pupils with medical conditions at school  

It is also based on the special educational needs and disability (SEND) code of practice. 

In addition, this policy is based on: Schedule 1 of the Education (Independent School Standards) 
Regulations 2014; paragraph 7 outlines a school’s duty to safeguard and promote the welfare of children, 
paragraph 9 requires the school to have a written behaviour policy and paragraph 10 requires the school to 

have an anti-bullying strategy 

● DfE guidance explaining that academies should publish their behaviour policy and anti-bullying 
strategy online 

This policy complies with our funding agreement and articles of association. 

3. Definitions 

 

Poor behaviour choices is defined as: 

● Disruption in lessons, in corridors between lessons, and at break and lunchtimes 

● Non-completion of classwork  

● Poor attitude 

 

Unacceptable behaviour is defined as: 

● Repeated breaches of the school rules 

● Any form of bullying  

● Sexual assault, which is any unwanted sexual behaviour that causes humiliation, pain, fear or 
intimidation 

● Vandalism 

● Theft 

● Fighting 

● Smoking 

● Racist, sexist, homophobic or discriminatory behaviour 

● Possession of any prohibited items. These are: 

o Knives or weapons 

o Alcohol 

o Illegal drugs 

o Stolen items 

o Tobacco and cigarette papers 

o Fireworks 

o Pornographic images 

o Any article a staff member reasonably suspects has been, or is likely to be, used to commit an 

offence, or to cause personal injury to, or damage to the property of, any person (including the pupil) 

https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/uksi/2014/3283/schedule/made
http://www.legislation.gov.uk/uksi/2014/3283/schedule/made
https://www.gov.uk/guidance/what-academies-free-schools-and-colleges-should-publish-online
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4. Bullying 

Bullying is defined as the repetitive, intentional harming of one person or group by another person or group, 

where the relationship involves an imbalance of power. 

Bullying is, therefore: 

● Deliberately hurtful 

● Repeated, often over a period of time 

● Difficult to defend against 

 

Bullying can include: 

 

Type of bullying Definition 

Emotional Being unfriendly, excluding, tormenting 

Physical Hitting, kicking, pushing, taking another’s belongings, any use of 
violence 

Racial Racial taunts, graffiti, gestures 

Sexual Explicit sexual remarks, display of sexual material, sexual gestures, 

unwanted physical attention, comments about sexual reputation or 
performance, or inappropriate touching 

Direct or indirect verbal Name-calling, sarcasm, spreading rumours, teasing 

Cyber-bullying Bullying that takes place online, such as through social networking 
sites, messaging apps or gaming sites  

 

Details of our school’s approach to preventing and addressing bullying are set out in our anti-bullying 
strategy.  

5. Roles and responsibilities 

 

5.1 The governing board 

The governing board is responsible for monitoring this behaviour policy’s effectiveness and holding the 

headteacher to account for its implementation. 

 

5.2 The headteacher 

The headteacher is responsible for reviewing and approving this behaviour policy. 

The headteacher will ensure that the school environment encourages positive behaviour and that staff deal 
effectively with poor behaviour, and will monitor how staff implement this policy to ensure rewards, 

consequences and restorative justice are applied consistently. 
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5.3 Staff 

Staff are responsible for: 

● Implementing the behaviour policy consistently 

● Modelling positive behaviour 

● Providing a personalised approach to the specific behavioural needs of particular pupils 

● Recording behaviour incidents  

The senior leadership team will support staff in responding to behaviour incidents.  

 

5.4 Parents 

Parents are expected to: 

● Support their child in adhering to the Co-op Ways of Being (‘The Woodslee Way’) 

● Inform the school of any changes in circumstances that may affect their child’s behaviour 

● Discuss any behavioural concerns with the class teacher promptly. 

6. Pupil code of conduct 

. 

Pupils are expected to follow the ‘Ways of Being Co-op’, which are four short phrases that sum up how we 

do things. 

● Do what matters most 

● Be yourself, always 

● Show you care 

● Succeed together 

Practical examples of ‘Ways of Being Co-op’ include: 

● Behave in an orderly and self-controlled way  

● Show respect to members of staff and each other 

● In class, make it possible for all pupils to learn 

● Move quietly around the school 

● Treat the school buildings and school property with respect 

● Wear the correct uniform  

● Accept the consequences of poor behaviour or unacceptable behaviour choices 

● Restore the justice following poor behaviour or unacceptable behaviour choices 

● Refrain from behaving in a way that brings the school into disrepute, including when in and outside 
school 

7. Rewards 

Every opportunity is taken to praise and reward our pupils for embodying the Ways of Being Co-op. Children 
are externally motivated to repeat positive behaviour patterns, leading to them becoming intrinsically 
motivated simply because it is the right thing to do.  

 

7.1 List of rewards and examples of consequences 

Positive behaviour will be rewarded with: 
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● Praise 

● Dojo Points 

● Certificates 

● Headteacher awards 

● Half Term Hero awards 

● Special responsibilities/privileges 

Restorative Practice: 

Restorative Practice is a set of principles and practice that encourages children to take responsibility for their 
behaviour by thinking through causes and consequences. It’s about developing, maintaining and repairing 

relationships, building a community based around empathy and self-learning.  

At Co-op Academy Woodslee, our restorative practices centre around a set of key questions that help 
children think about their behaviour and understand how they can correct it: 

● What happened? 
● What were you thinking and feeling at the time? 
● What have you thought about it since? 
● Who has been affected and in what way? 

● How could things have been done differently? 
● What do you think needs to happen to make things right? 

Members of staff guide children to examine their choices and support them to restore the justice and 
understand the consequences of their actions. 

Definition of ‘consequence’. 

Natural consequence Natural consequences occur without any enforcement from the adult. Often, 
allowing the natural consequence will help the child to learn the right lesson. 
Adults cannot allow a child to experience the natural consequences of their 

choices if it places them in danger. 

Logical consequences Logical consequences happen as a result of a child’s action but are imposed by 
the adult.  

A consequence is most likely to teach a helpful lesson when it is; 

RELATED- the opposite of random. So if the child makes a mess, the 

consequence should be that they tidy it up (not that they miss football). 

RESPECTFUL- the consequence shouldn’t involve shame or humiliation.  

REASONABLE- the consequence should be a task that the child can handle and 

that’s proportionate to the misbehaviour. 

No consequence should ever place the child at risk of injury or humiliation. There are no ‘I told you so’ 

lectures or anything that adds blame, shame or pain.  

 

Examples of Natural Consequences: 

Child refuses to put their coat on. The child will get cold. 

Child jumps in a puddle. The child will get wet feet. 

Child is bossy with their friend. The friend could be bossy with them. 

Child cheats in a game. The child’s peers could become annoyed and start an argument. 

 

Examples of Logical Consequences: 

There are three kinds of logical consequence: ‘You break it- you fix it’; Loss of Privilege; Take a break. 
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You Break It-You Fix It 

 

Children take responsibility for fixing, as best they can, any problem or mess 
they have created.  

● One child accidentally knocks into another on the playground. She 
stops, apologises and offers to help the other child get up. 

● A pupil knocks over a tray of food carried by another pupil. He helps 
clean it up and perhaps offers to go back and get new food. 

● A child hurts the feelings of another. She participates in "an apology of 
action" by writing a note, including the hurt child in a friendly activity 

● A student is part of a conflict. The students involved participate in a 
conflict resolution process to restore the justice. 

● A student wastes class time talking to a friend, looking out the window, 
trying to avoid the task. He makes up the time at another point during the day. 

Loss of Privilege 

 

If pupils do not follow the Woodslee Way, the logical consequence might be to 
lose a privilege, understanding that the freedoms they enjoy come with 
responsibility.  

● A pupil waves scissors around. She loses the use of the scissors for the 
remainder of the art session. 

● Two children talk instead of working. They have to sit by themselves. 

● A pupil plays unsafely on an outdoor structure. She has to choose a 
different area of the playground to use during the rest of play time. 

● A pupil speaks rudely to the teacher. The teacher refuses to listen to her 
until she changes her tone of voice. 

● A pupil is silly or talking loudly when walking in the corridor. She has to 
walk with the teacher. 

● A pupil demonstrates unacceptable behaviour in the toilets (throwing 
toilet paper/blocking the sinks/ splashing water). They lose the privilege of going 
to the toilet independently and are supervised for the next couple of days. 

 

Take a Break A pupil who is on the verge of losing control and beginning to disrupt and disturb 
their own and others’ ability to learn is asked to leave the scene and ‘take a 

break’. They may return when they have regained control and are ready to 
participate in a positive way.  

 

 

Home-school Report Card: 

If a child is persistently making poor/ unacceptable behaviour choices, they may be given a home/school 
report card. This will to enable teachers and parents to communicate effectively and succeed together to 
support the child with their behaviour.  

 

7.2 Off-site behaviour 

Restorative Justice conversations will be held and consequences may be applied where a pupil has 
misbehaved off-site. 

7.3 Malicious allegations 

Where a pupil makes an accusation against a member of staff and that accusation is shown to have been 
malicious, the headteacher will discipline the pupil in accordance with this policy.  

The headteacher will also consider the pastoral needs of staff accused of misconduct. 
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8. Behaviour management. 

8.1 Classroom management 

If a child is not demonstrating expected behaviour, de-escalation is employed by staff in the first instance. 
The aim of a de-escalation and/or diversion strategy is for staff to positively intervene at an early stage to 
prevent bad behaviour choices from escalating. Staff have a wealth of strategies, using Jason Bangbala’s 
’42 Tips’ as a resource. See Appendix 2 

Teaching and support staff are responsible for setting the tone and context for positive behaviour within the 

classroom.  

They will: 

● Create and maintain a stimulating environment that encourages pupils to be engaged 

● Display the Co-op Ways of Being 

● Develop a positive relationship with pupils, which may include: 

o Greeting pupils in the morning 

o Establishing clear routines 

o Communicating expectations of behaviour in ways other than verbally 

o Highlighting and promoting good behaviour 

o Concluding the day positively and starting the next day afresh 

o Having a plan for dealing with low-level disruption 

o Using positive reinforcement 

 

8.2 Physical restraint 

In some circumstances, staff may use reasonable force to restrain a pupil to prevent them: 

● Causing disorder 

● Hurting themselves or others 

● Damaging property 

Incidents of physical restraint must: 

● Always be used as a last resort 

● Be applied using the minimum amount of force and for the minimum amount of time possible  

● Be used in a way that maintains the safety and dignity of all concerned 

● Never be used as a form of punishment 

● Be recorded and reported to parents  

 

Where a child's behaviour is consistently causing unsafe consequences for themselves or others, CAW will 
introduce a behaviour plan that will detail the physical restraint used and each physical restraint will be 
recorded in a bound book. 

 

8.3 Confiscation 

Any prohibited items (listed in section 3) found in pupils’ possession will be confiscated. These items 

will not be returned to pupils.  

We will also confiscate any item which is harmful or detrimental to school discipline. These items will be 

returned to pupils after discussion with senior leaders and parents, if appropriate. 

Searching and screening pupils is conducted in line with the DfE’s latest guidance on searching, screening 
and confiscation. 

 

8.4 Pupil support  

https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/searching-screening-and-confiscation
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The school recognises its legal duty under the Equality Act 2010 to prevent pupils with a protected 
characteristic from being at a disadvantage. Consequently, our approach to challenging behaviour may be 
differentiated to cater to the needs of the pupil. 

The school’s special educational needs co-ordinator will evaluate a pupil who exhibits challenging behaviour 
to determine whether they have any underlying needs that are not currently being met.  

Where necessary, support and advice will also be sought from specialist teachers, an educational 
psychologist, medical practitioners and/or others, to identify or support specific needs. 

When acute needs are identified in a pupil, we will liaise with external agencies and plan support 
programmes for that child. We will work with parents to create the plan and review it on a regular basis.  

9. Pupil transition 

To ensure a smooth transition to the next year, pupils have transition sessions with their new teacher(s). In 
addition, staff members hold transition meetings.  

To ensure behaviour is continually monitored and the right support is in place, information related to pupil 
behaviour issues may be transferred to relevant staff at the start of the term or year. Information on 
behaviour issues may also be shared with new settings for those pupils transferring to other schools.  

10. Training 

Our staff are provided with training on managing behaviour, including proper use of restraint, as part of their 
induction process.  

Behaviour management will also form part of continuing professional development. 

 

11. Monitoring and reporting arrangements 

Serious incidents of poor/unacceptable behaviour are recorded on CPOMS and parents are informed. A 
termly report is prepared for governors and SLT.  

This behaviour policy will be reviewed by the headteacher and the full governing body every two years. At 

each review, the policy will be approved by the headteacher. 

12. Links with other policies 

This behaviour policy is linked to the following policies: 

● Exclusions policy 

● Safeguarding policy 
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Appendix 1: written statement of behaviour principles 

 

● Every pupil understands they have the right to feel safe, valued and respected, and learn free from 
the disruption of others 

● All pupils, staff and visitors are free from any form of discrimination 

● Staff and volunteers set an excellent example to pupils at all times 

● Rewards, sanctions and reasonable force are used consistently by staff, in line with the behaviour 
policy 

● The behaviour policy is understood by pupils and staff 

● The exclusions policy explains that exclusions will only be used as a last resort, and outlines the 
processes involved in permanent and fixed-term exclusions 

● Pupils are helped to take responsibility for their actions 

● Families are involved in behaviour incidents to foster good relationships between the school and 
pupils’ home life 

 

The governing board also emphasises that violence or threatening behaviour will not be tolerated in any 
circumstances 

 

 

 

Appendix 2: 42 Behaviour Management Tips with Jason Bangbala 
 
 
1) Always meet, greet and correct at the door as pupils enter/ leave: brings positivity 
early, as well as the first chance to stamp out untidy uniform, chewing etc: “Excellent 
uniform ____”; Great to see you today ____”; “Good start _____”;  
 
2) REMEMBER NAMES! If we don’t know every pupil we teach, how can we make 
them feel accepted? This is also part of us “owning” the classroom as teachers 
 
3) Ignore bad behaviour and focus on good behaviour:  “Thankyou ___ for being 
ready to listen”; “Thankyou ___ for looking this way”; “Thankyou ___ for your maturity” etc. 
 

4) Exude confidence! How can we impart confidence and self esteem in our pupils if 
we are severely lacking it ourselves? Plus pupils can smell fear a mile off & will capitalise 
on it! 
 

5) Set the scene: 

WALT: What are we learning today? Big picture e.g. “Today we will learn the blues scale 
ready for an assessment next lesson” 

WILF: What am I looking for? Success criteria (afl) e.g. “Today I’m looking for you to play 
the right notes of the blues scale together with the right tempo” 

WAGOLL: What a good one looks like – model the template – what a good one looks like, 
plus this builds healthy competition – can the pupils do it as good or better? 

STARTER: Always use a starter to reinforce prior learning to prepare for this lesson 
 

6) Use non-confrontational techniques:  
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“Is everything alright there ____?” for unfocussed pupils. 
 “How can I help you ____?” for pupils off task.  
Stand next to a disruptive pupil  
 
7) Make extra-ordinary out of the ordinary – use a lot of praise for small events 
 

8) If pupils don’t respond to a question, repeat it again slowly or in a different way. 
Get quieter pupils to answer in order for them to be included – try using a soft object to 
throw. 
 

9) Look beyond the behaviour – they’re not all evil! Many may have ‘DDD’ – Dad 
Deficit Disorder, and all pupils need encouragement and acceptance 
 

10)  99% of managing behaviour is in your head! Overcome fears by trying new 
strategies – get out of your comfort zone e.g.try wearing your watch on your other hand for 
a month! 
 

11) Pupils need praise like plants need water – unruly classes can be tamed by praise 
 

12)  Utilise and develop non-verbal skills e.g. to sort tie out, tuck shirt in, feet off 
chairs, looking this way etc. Thumbs up for good. Why use?: keeps calm environment and 
doesn’t disrupt the pace of lesson; boosts pupils’ self esteem; pupils can’t answer back to 
a verbal cue! 
13)  Routine is crucial – HAND IN THE AIR to get attention, with a thumbs up from 
other hand to pupils that respond  
 

14)  Acknowledge latecomers but don’t let it stop the flow of the lesson: “thankyou 
for taking your seat quietly and I’ll speak to you at the end” 
 

15) Pupils never forget a good member of staff! “Who do we have next?” is more 
asked between them than “What do we have next?” 
 

16) Correct terminology is crucial! “Well done team!” and “Learning buddy” promotes 
inclusion, self esteem, and an atmosphere of ‘togetherness’ 
 

17) Knowing their motives allows you to solve behaviour problems e.g. are they bored 
due to uninspired and disengaging lessons? 
 

18) Plenaries: don’t just use at the very end of the lesson, as learning needs to be 

consistently reinforced. Use throughout lesson for pupils to build on existing knowledge. 
Use ‘thumbs up’, ‘thumbs in middle’, and ‘thumbs down’ e.g. to check understanding 
 

19) Connect with pupils make everything relevant by using football/ films/ music etc. 
to apply understanding in new contexts and so the pupils can easily relate   
 



12 
 

20) Have high expectations of all pupils e.g. “I expect all pupils in this room to get a 
level 5”. 
 

21) Use a good sense of humour: again a great way to engage with pupils e.g. “as 
Boyzone once told me, if you don’t have anything positive to say, then say nothing at all” 
 

22)  Change your mindset – ‘buzz’ off difficult classes! 
 

23) Smile! It’s infectious! No one likes a ‘lemon lip’! Generates warmth and a positive 
learning environment 
 

24) Use seating plans – break up cliques and friendship groups. Take ownership of 
room 
 

25) Use rewards/ bribery! Must be desirable and specific. Always make the carrot 
bigger than the stick – pupils just want to please and be accepted e.g. using sweets to 
discretely give out for good answers/ work.  
 

26)  As a teacher, get around radiators, not drainers: if you surround yourself with top 
staff, you’ll become a top teacher! Stay away from BMWs (bitchers, moaners and 
wingers!).  
 

27) Don’t do more than 2 hours planning on a Sunday – you need to be refreshed in 
order to teach effectively! Have hobbies and activities outside school life 
28) Have effective time management – be packed ready to leave on the bell, ready to 
be early and set ready for your next class. Pupils pick up a lot from our behaviour patterns! 
 
29)  A phone call home to a parent for praise is far more worth more than a 1,000 
negative calls – this is goldust! A 1 minute call distributing a pupils’ praise to their parent 
can have far more impact than many hours of detentions 
 

30)  Keep low level disruption low level e.g. quietly go round and whisper in their ear 
to focus on task, to listen etc. Don’t make a mountain out of a mould hill! Will increase self 
esteem 
 

31)  4 good strategies to combat a disruptive pupil:  
a) 1) Say their name; 2) Eye contact; 3)Pause; 4) Body language; 5) Action e.g. “look this 
way”; 6) “Thank you”; 7) Move on 
b) Ask “What should you be doing now?” – refocuses their brain 
c) Power of choice e.g. “If you choose to disrupt the lesson for a 3rd time... it’s your 
choice” 
d) Diversion – agree and refocus e.g. Pupil: “Sir I’m rubbish on the keyboard”, Teacher: 
“Maybe you do struggle playing the keyboard but this task will help you to learn the blues 
scale”  
 

32)  Make tasks for males competitive – males thrive on competition! 
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33)  Tasks must have QUDOS: Quick; Understandable; Doable; Open ended and 
Simple to understand (whilst still having a challenge -differentiation). Also PVC: Pace 
(including updates); Variety, and Challenge 
 

34)  Emphasise TEAM – Together Everyone Achieves More! 
 

35)  Again have an air of confidence, this is crucial! Eye contact, clear voice, walk 
around the whole class, use personal stories, smile, and wear proper clothes! 
 

36)  Don’t be afraid to give pupils high fives to let pupils know you care! 
 

37)  A good teacher brings the curriculum to life! Work is done when it’s fun! 
 

38)  Always be on the look out to plagiarise and steal good ideas, techniques and 
strategies from good practice! Observe others often. Video yourself 
 

39)  Always be ALERT and be careful of positioning – you should always know what 
each pupil is doing e.g. never turn your back to focus on one pupil etc. 
 

40)  Continually go round quietly and offer encouraging words/ gentle discipline  
 

41)  Give no more than 3 instructions at any one time – brain struggles to process 
 

42)  Lastly, doing all this can be tiring, but you only get out what you put in! 
 

2 Best skills of an excellent teacher: 
1) Confidence – impart this to pupils in order to boost their self esteem 
 
2) Inter-personal skills – they know their names, personal stories, use good sense of 
humour, engage with pupils using references that pupils relate to e.g. X factor etc. 
 
 
 

5 key qualities of an excellent teacher: 
1) Firm, fair and clear boundaries: meet, greet and correct issues at door 
 
2) Interesting and engaging lessons 
 

3) Good, consistent performance 
 

4) Assertive and confident manner – body language etc. 
 

5) Engaging relationships – know names? Do they see the teacher as a human being. 


